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ABSTRACT 

The primary purpose of the study was to determine effective inservice 
education methods to reduce the apprehension of experienced vocational edu*' 
cation teachers regarding instruction of handicapped students* Beginning 
and post*-workshop attitudes toward the disabled were also sought* In order 
to guide the study^ three null hypotheses were generated and tested* 

A three-group^ randomized^ pre- and post*test experimental design was 
utilized* Thirty teachers of vocational agri-business in Alabama^ who were 
attending a workshop for cooperating teachers^ were randomly assigned treat- 
ments which consisted of a videotaped presentation^ a lecture (control) and 
a self-paced individualized packet* The "Attitudes Toward Disabled Persons" 
(ATDP) instrument was utilized to collect data* Descriptive and inferential 
statistics utilized to analyse the data included^ percentages^ means^ fre- 
quencies^ correlated T^-tests^ Chi Square and analysis of variance* 

The participants ranged in age from 24 to 36 years (mean of 33*7 years)* 
Number In^the limnediate family was one to seven (mean of 3*3)* The average 
income was $17^217*00* Just four participantB had handicapped, persons' In 
their family, and only one-third had taken coursework in teaching the handi- 
capped; but^ 33*2 percent had experience in teaching the handicapped* Educa* 
tion was nearly equally divided among masters^ bachelors^ and specialist 
degrees* No statistically significant differences were found on demographic 
variables among the three, groups* * ' 

All three nu!I.l hypothesis were rejected at the *03 levels of confidence: 
Vo-Ag teachers were moderately positive in attitudes toward the disabled; 
there were changes in attitudes after inservice treatments as measured by the 
ATDP; and the videotape presentation was most effective* Lecture was next 
in effectiveness and the self-study was least effective in changing attitudes 
of teachers toward the disabled* 

Seven recommendations were made^ based on the findings of this study* 
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The research reported herein is our first experimental study in the area 

/ 

of teaching the * .ndicapped. We urge others to study the results and recom-^ 

/ 

mendations with the intent of continuing research in this most difficulty 



yet importantly 



aspect of education. 
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CHAPTER I 
TNTRODUCTION 



Objectives * 

The primary objective of this study was to deteraiine effective in* 

/ 

service education methods ^^hlch would reduce the apprehension of experl* 
enced vocational education bleachers regarding Instruction for ^ h^yslcally 
handicapped students* ' . ' 

Specific questions to be answered were: 

1* What are the attitudes of experienced vocational agribusiness 
teachers In Alabama regarding working with physically handl* 
capped students? 

2* What effects do selected Inservlce educatl<^n methods have upon 
the attitudes^ of experienced teachers of agribusiness In 

^ Alabama toward the handicapped student? 

f 

3* How do selected methods compare In effectiveness for changing 
attitudes of vocational agribusiness teachers toward working 
with disabled students? 
4* What recommendations can be made regarding future Inservlce 

education programL for vocational teachers Involved with physl* 
cally handicapped students? 

Hypotheses * _ 

Null hypotheses generated to guide the analysis of the study were 
as follows: 

1* Vocational agribusiness teachers In Alabama will exhibit a 
neutral attitude toward disabled/handicapped persons as 
measured .by a 3iO mean score on the "Attitudes Toward Dls* 
abled Peraon" (ATDP) Instrument* 

1 

0 ^ ^ 
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2* There will be no change in the level of Vocational Agriculture 
teachers' attitudes toward disabled persons after a specific 
inservice education program^ as measured by pre-' and post^ests__ 
using the ATDP instrument* 

3* There "^a re no significant differences between the three inservice 
education methods (videot3p€3'^presentation^ lecture and self-" 
. instructional guide) in causing modificat ion of Vo-Ag teachers* 
attitudes toward the disabled^ as measured by the ATDP instru- 
ment* 



Review of Literature 

A search of the literature in the aiea of vocational teacher prepa- 
ratipn supports the need for improved techniques and delivery systems 
for inservice teacher development* 

Numerous articles have attested to the need for improvement of 
inservice vocational teacher development^ and many of these articles have 
singled out teachers of handicapped youth* Non;^^ however^ have been more' 
explicit in describing this need than the General Accounting Office 
Report to the Congress (1976)* A statement from this report which em- 
phasized the need for improvement in training for teachers of handicapped . 
children is the observatioa that: 

The handicapped are usAially excluded from the regular 
public schooj. vocational programs and ^re limited to 
segregated classes offering few career choices* One 
major barrier preventing them from participating in 
regular vocational programs is that vocational educators 
generally lack training in dealing with the handicapped* 
For this reason and because of their apprehension^ vo- 
cational educators generally exclude the handicapped 
from the regular vocational programs* This lack of 
needed training could result in mlllioas of handicapped > 
individuals being unemployed and heavily dependent on 
society* (p* 28) 



In the paragraph that followed, the Comptroller General suggested 
that ''to improve career opportunities for the handicapped^ vocational 
educators should receive instruction in how to effectively deal with 
the handicapped*" (p, 28) 

The report presented a bleaks picture of the consequences to the 

country of not developing sound vocational programs for handicapped 

students, and cited Office of Education estimates that: 

^ «* .without vocational education^ many^of the millions 

of handicapped youth leaving school will be unemployed^ 
'"on welfare, totally dependent on society, or otherwise 
idle much of th^ time* _With vocational education, how- 
ever, educators ,e&tiinat^e that 75 percent of the physically 
disabled and 90 percent of the mentally retarded could 
work,' either in the competitive job market or in aiSheltered 
workshop* (p* 29) ' j 

A final reference to the 1976 General Accounting Office Report served 

to, underscore the need to provide additional training for vocational 

teachers of, the handicapped* It also indicated. the Extremely high priority 

the Department of Health, Education, and Welfare placed on meeting the 

need* The reference, began with recommendations from the General Accounting 

office that: 

The Secretary direct OE to: j ^ 

Develop and iiiq>lement a plan to stimulate a major 
^ efforts to provide vocational eductors with the 
skills and abilities needeJ^to effectively deal 
with the handicapped in the rej^lar classroom * 

T 

Department Comment 

We concur with the findings of the GAO report and firmly 
acknowledge that the current exclusion of the handicapped 
from regular vocational education programs is a. serious 
problem which needs attention* The problem is twofold: 
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vocational educators are* not being afforded the opportune 
ity to acquire the Skills and abilities'^ necessary to 
work effectively with the handicapped in vocational edu- 
cation and, secondly, special educators are not adequately 
prepared to provide the appropriate career and pre- 
vocational educational experiences to handicapped students* 
Although there are efforts underway through EHA training 
funds to train specialists in this area of need, we are 
proposing that the U*S* Office of Education develop a 
fonoal cooperative agreement between the Bureau of Edu- 
cation for the Handicapped and the Bureau of Occupational 
and Adult Education to facilitate this activity* The 
two bureaus will Jointly establish program guidelines 
aimed at developing joint vocational and special educa- 
tion personnel preparation objectives, joint modes of 
implementation and evaluation, as well as jointly stres* 
sing the hig^ priority of this approach to the training 
institutions* (p* 37) 

The Department's comment left little doubt regarding the CommlssionerV 
concurrence with the stated need for improved programs <jf preparation for 
vocational special needs teachers,* The Department comment also conveyed 
the Commissioner's intent to increase efforts to alleviate the problem* 

The federal committment to serve the handicapped through vocationaJ, 
education began with the Vocational Education Act of 1963, FL 88-210, which 
provided that vocational education funds could be used to serve the handi-^- 
capped* The Vocational Education Amendments of 1968 earmarked 10% of 
federal vocational funds to be spent on handicapped students* The 1972 
Amendments and the 1976 Secondary and. Higher Education Act further man- 
dated specific expenditures for the handicapped* Public Law 93-112, the 
Rehabilitation Act of 1973> provided funds specifically for preparation 
of teachers to serve handicapped persons, while PL 94-142, Assistance to 
States^ for Handicapped Children, and PL 94-482, the Vocational Education 
Amendments of 1976^ mandated placing handicapped children in the least 
restrictive educational environment. 



The State of Alabama is also committed to serving the handicapped; 
duriJig 1977, 4429 physically handicapped" students were served by some 
200 vocational education programs. For 1978-^79, 6778 persons were pro- 
jected to be served in 300 programs, and increases are projected for the 
future* This represents about one-eighth of all secondary education 
progi^diKs — a modest share of the total numbers of handicapped which exist 
in AlabamaT^^i^AIJ. service areas, including Vocational Agribusiness Education, 
share in the Staters commitment to the ha'iidicapped* 

Vocational Agriculture/Agribusiness Education in Alabama is an 
extensive program consisting of 38,000 seventh through twexfth graders, 
870 post-secondary students, and 22,000 ad^^t^lts, g^ided by 530 teachers at 
over 350 comprehensive junior/ senior high schools, area vocational centers, 
and technical/ junior/community colleges* Projections to 1981 show 45,000 
secondary students, 1480 post-secondary, and 24,000 adults taught by over 
590 instructors*, 

As in other service areas, only a small portion of agribusiness 
teachers have received instruction in working with the physically handi- 
capped* This remains a major area of need for vocational teachers in 
Alabama* Since State^level inservic^ education is prescribed in the State 
Plan ($30,000 was budgeted in 1978 for "workshops to train teachers to 
work with the physically handicapped students'*), it is vital that optimum 
utilization should be made of these limited resources* No stuiloB have 
been made as to the most effective means to provide inservlcc edu'r^tion 
regarding teaching the handicapped* This study ought Zo provide managers of 
vocational inservlce education with useful data regarding the effectiveness 
of methods for changing the attitudes of vocational education teachers 




toward students with physical handicaps* Although attitudes are not the 
sole determinant^ of behavior^ preceptlons and beliefs are reflected In 
attitudes^ and attitudes are an Important part of any educational environment* 



Procedures 

To accomplish the objectives of the study^ a pretest'-posttest eKpevi^ 
loental design was utilized* Three groups of randomly assigned partlcl*- 
pants were formed during. a cooperating teacher workshop conducted In 
Auburn^ July 16^20^ 1979* ^ 

Group *'A*' received treatment one> Instrutitlon by mediated materials 
(videotapes) used In a group setting; Group ''B*' (control) received the 
traditional method employed In Inservlce programs^ the lecture method; 
Group *'C*' received Instruction via self -paced Individualized learning 
packets (reading materials)* After their respective treatments^ each group 
was administered the post^'test Instrument* The design is shown In Figure 1* 



Group A 



Group B 
(control) 

Group C 



Figure 1 

Graphic ^trayal of The Experimental Design^ 



Random 
Assign^ 
ment 



P re-Test 
^(Mailed) 



Treatments 

\ 

(Videotape) ^ 

h 

(LecEuife) 

(Self Instructional 
materials) 



Post test 
(Given at the 
workshop) 



Patterned after Campbell and Stanley's Design no* 4^ Pretesf^Posttest 
Cpatrol Group Design^ In Experimental and Qua si- experimental Designs 
Chicago: Rand McNally* 1966>.p* 13* 
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A copy of the tape/ lecture/ study guide narrative may be seen in Appendix 
A* The 8tu(fy guide used by group C is shown in Appendix B* 

A validated attitude assessment instrtment, **Attitudes Toward Disabled 
Peraons** (Yuker, Black and Campbell, 1960) was obtained — along with per- 
mission to utilize tt in the study — adapted, and field tested with voca- 
tional home economics students at Auburn University, prior to its use as 
a pre-/ post-test instrument *in the study. According to Shaw and Wright in 
Scales for the Measure of Attitudes (1967)t 



The ATDF scale (Yuker, Block, and Campbell, I960)* , , 
attempts to measure attitudes^ toward disabled persons 
in general* The original form of the scale consisted 
of 20 items, but later work resulted in two equivalent 
30-item forms* Each statement auggests that disabled 
persons are either the same as or different from phy-^ 
sically normaf people* Approximately half of the items 
refer to similarities or differences in personality 
characteristics, whereas the other half deal with the 
question of special treatment for the disabled* Items 
were selected on the baais of item analysis* 

Subjects* The ATDF scale had been admlniatered 
by its authors to a large number of subjecta* Es** 
timates of reliability were obtained from samples of 
physically ooroial college students at Hofstra College* 
For purposes of validation, a sample of diaabXed per^ 
sons waG drawn from employees of Abilities, Inc* (N>'248)f 

Response Mode * Subjects are given a six-point 
response scale: I agree very much^ I agree pretty much^ 
I agree a little, I disagree a little^ I diaagree pretty 
tmich^ and I disagree very much* These alternatives are 
weighted •fS, •t*2, •M, -1,, -2, and -3, respectively The 
subject responds to each item by either entering the 
appropriate weight In a space provided to the left of 
each item or by circling the appropriate weight on an 
answer sheet* (When an answer sheet is ueed, the reaponse 
values are entered on the answer sheet after the number 
corresponding to each item*) . / 

Scoring * Forms A ana B of the ATDF scale are scored 
as followsf (1) Change the signs of the weights of posi- 
tive items (Form A items 5, 9, 12, 14, 17, 19, 21, 22, 23, 
24, 25, and 29; Form B items 1, 3, 4, 6j> 7, 10, 12, 13, 
22, 26, and 28); *(2) add all responses algebraically; (3) 




change the sign of the algebraic resultant; and (4) add 90* 
With disabled subjects^ high scores are interpreted as self- 
acceptance; for nondisabled subjects^ high scores are inter-" 
preted to represent acceptance of disabled persons^ i*e*^ 
a favorable attitude toward disabled persons* 

Reliability* Several estimates of reliability are 
reported* f*\:.it-half reliabilities range from *78 (N 72) 
to *84 (N " 110)* Coefficients of equivalence (Form A versus 
Form B) ranged from *4l (N 58) to *83 (N =* 57)* 

Validity * The ATDF scale has reasonably, good content 
validity^ and additional evidence is providedlby correlation 
of- ATDF scores with other scales* Significant correlations 
vere found between ATDt^ and semantic differential scores 
(-**266)^ scores on a job satisfaction scale (*K463)»' and 
the Edwards Personal Freff^rence Schedule (*f»252)* Nonsigni- 
ficant-correlations were^ found between ATDF an<i the following^ 
Attitude toward Intellectualism (Block and Yuker^ unpublished)^ 
the F scale^ the Hachiavelliauism Scale (Christi^e^ 1956)^ the 
IFAT Self Analysis Forms (Cattell^ 1957)^ and the Attitudes 
toward Old Fjople Scale (Block and Yuker^ unpublished)* 

Comments * The authors of this scale have done a con* 
siderable amount of work on it^ and the supporting\ data are 
better than ^or most scales* There ^is still some question 
concerning its validity^ but it seems adequate for research 
purposes* (p* 480-^3) \ 

A copy of tlie ATDF> form A> may be reviewed in Appendix 

Five items related to vocational education were added to t^e'ATDF 

instrument by the researchers; they were; 

Item 2 Disabled persons should be placed in the same .school 



classroom as non'~disabled persons* 



Item 6 



Disa.bled persons sjiould only be placjcd in classrooms 
with other disabled persons* 

Item 12 Disabled persons in a ifegular classroom tfould hinder 
the progreits of non"*dis^bled persons* 

Item 20 Disabled persons in a vocational laboratory (t^hop,, 

sewing lab» greenhouse^ foods lab» etc*) can achieve 
the same skill level as a non^diaabled person* 



^^Item 31 



Special provisions^ such as individual attention^ 
specialized equipment^ and removable barriers should 
be provided for disabled students in the public 
schools* 



/ 



Aiso^ responses were placed on a five point scale of 1 = strongly disagree; 
2 ^ disagree; 3 « undecided; 4 agree and 5 = strongly agree* The 
revised Instrutaent utilized In this study may be reviewed In Appendix D, 

Data were processed by computer using the Statistical Package for 
the Social Sciences (SPSS) program^ Descriptive statistics. Including 
frequencies^ meanis, and percentages, were calculated* In addition, 
Inferential statistics were run> Including: ,the corre?a'ted t^test for 
paired data> using one" and two-talled tests to establish level of 
probability^ Chi Square and analysis of variance. The ,05 level of 
significance was set by the researchers as the point of rejection or 
acceptance of hypotheses* 

In order to secure an overall rating of "favorableness" toward the- ^ 
disabled, the negatlyely stated items: 1> 3-6> 8-12^ 14> 16, 18, 19> 
21^ 22, 24, 30, 32, 33, and 35 were reverse scored by computer*' Data 
yere tabled^ analyzed and reported by research report, and conference 
presentations and journal articles were planned* . A report of expenditures 
was also presented to the Auburn University Research Granf^in-Aid Office ^ 
in accordance with regulations, governing funded studies under the Research 
Grant-ln"A±d program* 

Limitations 

Several limiting factors should be kept in mind as the reader peruses 
this report: 

1* Although subjects were randomly assigned to treatment groups^ 
the teachers wete essentially self^'selected for paX.tlclpatlon 
in the workshop* Thus the subjects may not be totally repre- 
sentative of the vocational agriculture teachers in the state* 

'■■ 16 
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By voluntarily attending the workshop, the participants may 
have exhibited an atypical, positive attitude toward the 
handicapped* 

2* Adoilnistration of the instruments was not concisely controlled 
as to time and conditions* The pre-test was mailed out 
appr6xir>i*tely two weeks prior to the workshop; time of re- 
sponse varied; however^ all but four were returned several 
days prior to the meeting and all were collected prior to 
the start of the work'^hop* The post-test was given immedi" 



rj^'j r ately after the three in service presentations (by videotape, 



lecture and self-instructional guide)* The hectic pace of 
the day may not have given sufficient time for participants 
to internalize the concepts embodied in the in-service 
program* However, it was observed that the participants 
were attentive to the workshop and serious in completing the 
pre-test instrument* 
3* Some variation in completion time existed between the three 
groups ("ideotape/ lecture/ self-instructional methods)* Al*- 
though the groups were taken to different rooms so as to 
insure a minimum of interaction, the early completion and 
release of the groups receiving the videotaped presentation 
(45 minute completion time) and self "instruct ion (55 minute 
completion time) may have caused less concentration on the 
part of participants in the "slower** group(s) (the lecture 
method group met for approximately 70 minutes)* 
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4, The subjects of the inservice methods (videotape^ lecture and 
self-Instructional guide) were college^level Individuals; this 
may have created a "credibility gap" In the eyes of participants^ 
whose work was primarily with adolescents* 

5, The ATDP Instrument dealt with physical disabilities In general; 
an Instrument focusing on the specific handicaps of the subjects 
In the Inservice fllm^ lecture and study gulde^ may have evoked 
a different response pattern* 



% 
\ 
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Chapter n 
FIMDISGS 

Characteristics of Participants 

The 30 vocational agriculture teachers provided certain demographic 
data on a ^'Personal Data Sheet*" attached to the pretest questionnaire 
(see Appendix D)* Age of participants ranged from 24 to 56 years; the 
mean age was 35*7 ye&rs* Numbers of immediate family mem1>er& ranged from 
one to seven; the nean was 3*5* The average income for the group was 
§17,217 with a low of §10,000 and a high income of §30,333* Four of 
the thirty (13*32) reported having handicapped per&on(&) in the family; 
three of these indicated there was just one such person in the family* 
One-third of the participants (ten out of 30) had ta^en coursework in 
teachittjg handicapped students* Of the 29 answering the question^ 16 or 
55*2% indicated having experience in working with physically handicapped/ 
disabled students* There were 9 teachers with bachelors degrees (30%)^ 
13 with masters (43*3%) and 8 with specialist (AA) degrees (26*7%)* 

Table 1 shows participant characteristics by groups* It can be 
seen that, although randomly assigned^ some dissimilarity existed within 
groups* Groups ^'A*' and ^'B*' were composed of participants who were older, 
had larger families^ earned higher salaries^ had greater experience/ 
education in the area of the handicapped^ and held a higher proportion 
of masters and specialist degrees* Group ^'C*' was lower in all categories 
except experience in teaching the handicapped^ where, at 50%^ the parCici* 
pants approximated the levels of group members in A and B* However, 
analysis of variance indicated no significant difference ai9oDg groups in 
age, income and family size* Likewise, Chi Square analysis showed no 

12 
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Table 1 

Participant Characteristics by Ineervlce ^ 
Education Treatment Group and All Participants 



Characteristic 



All Group A Group B Group C 

Participants (Videotape), (Lecture) (self^ln^ 
N«30 N^lb * N=10 structlod\ 

-Reading) \ 
N'lO 



Age imean) 


35,7 


38,8 


36,7 


31,6 


* 

No. In Family (mean) 


3,5 


4.1 


3.7 ' 


2.8 


Income (mean) 


§17,217 


§18,170 


§19,425 


§16,000 


Handicapped Family 
Member (%) 


13,3% 


20% 


20% 


0,0% 


CourseworJc In Teaching 
Handicapped (%) 


33,3% 


40% 


40% 


20% 


Experience In Teaching 
Handicapped (%) 


55,2% 


50% 


60% 


50% 


Hlghelft ^Degree Held (%) 
" Bachelors (%) 

Masters (%) 

Specialist (%) 


30.0% 
43, 3% 
26. 7% 


20% 
50% 
30% 


20% 
40% 
40% 


50% 
40% 
10% 



^o significant differences were f(»ind among groups when subjected to 
statistical analysis (analysis of variance or Chi Square^ as appro^ 
prlate)» 
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.significant differences among the three groups in handicapped family 

\ 

\ 

members^ experience or coursework in teaching the handicapped^ and de-. 
gree held* 

Attitudes of Participants 
Toward the Handicapped 

Attitudes of participants were measured on two major factors^ 1) atti- 
tudes toward personality characteristics of disabled persons and 2) atti- 
tudes toward ^special treatment for the disabled* 

Table 2 portrays the pre-test means and frequencies of responses for 
the 19 items on the ATDP which were related to attitudes toward Personality 
characteristics of disabled people* When the s^Lx positively stated items 
(13^ 15» 17» 23^ 28, and 29) are extracted from the list» it cau be seen 
that their means ranged from 3*20 to 3*67 on a scale of 1». strongly disa-* 
gree^ to 5 strongly, agree (the grand mean of the six items was 3*54), for 
tCw«l lium of means of 21*24 out of a possible 30* When responses to the 
other 13 items are reprogrammed to the positive^ the sum of means of the 19 
item area equals 67*40 out of a possible 95 » for a grand mean of 3*55* 

When teacher response to the pretest items relating to personality 
characteristics of disabled people were compared to a neutral (3*0 mean) 
score through a two-tailed t^test analysis^ 14 of the 19 items were found 
to be significantly difftfrefit at the *05 alpha level* All of these l4 
significant items were in the direction of a positive attitude toward the 
handicapped* Of the remaining five^ which were not significantly dif^ 
ferent from neutral, „only two items indicate a negative attitude* Finally, 
the grand mean of all 19 items was found to be significant at the *001 
level of probability* 
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20 
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15» Kb«t dl*«bLcd people feel th«t they 
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1 


3.67 


3.i7 
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17» Di««bled People «r« u*g«LLjr •oeteble^ 




3 


5 
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In Table 3, ATDP Items relating to attitudes toward special treat^ 
men t for the disabled are listed* On the eight positively stated Items* 
mean responses ranged from 2*97 to 4*03 on the five point scale where 
1 ^ strongly disagree* and 5 » strongly agree* Sum of the means equaled 
26*77 out of a possible 40 ~ a grand mean on the eight Items of 3*35* 
When responses to the other eight Items were reprogrammed toward the posl-* 
tlve* the sum of the means of the 16 Items equaled 53*33 out of a possible 
80* for a gran(| mean of 3*34* ' 

When the ^6 Items were compared to a neutral (3*0) mean j^core through 
a two-'talled t-'test analysis* nine' were slgnlf|lcantly different* Of the 
remaining non-slgnlf leant. Items * all but one indicated a positive attitude 
toward the handicapped* Consequently* the grand mean of the 16 Items* 3*34 
was also found to be significant at the *001 level' of probability* 

When all Items on the Instrument (from Tables 2 and 3) were taken to- 
gether* all positive Items plus the positively recoded negative Items* 
the sum of means equaled 120*73 out of 175 or a grand mean of 3*45 on a 
scale of 1 » strongly disagree* * * *and 5 « strongly agree* 

Effects of Inservlce Education 
Upon Attitudes of Vo^Ag-' Teachers 
Toward the Handicapped 

As can be seen In Table 4* some changes occurred among all partlcl-* 

pants In responses to the ATDP Instrument betweea the pre^test and post^ 

testi Using a correlated T-test* one^talled probability* eight Items were 

significantly different at the *05 alpha level* The greatest changes 

took place between pre-* and post^tests on four Items: ^ ' 

33* Most disabled people are different from non-^dlsabled people* 
(•f*51) 

/ " ■ 23 , . ' ■ 
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2* OlftAbled perAonc should b« PUeid In 

dl««bled Ferton*. 

~ 3. Olfttblfltf people should itdt hav* to 
eottpete i^lth phjrftletlfjr Qoriul 
people for Jobc. 

~ 6. Dlfl«bUd |wr«nn« should only b« pU«d 
In eU»roo«s ijlth other dlCAbled 
Pe r«oo«» 

7» Vi should expect nueb fros ^If 
Abled » fron non^l»bled per«on«» 

- tot DlcAbled worker* e«mtot be «ac- 
eefftful other vorker*^ 

~ V» DlfAbled people usualljr do not 

■uch of A eontrlbutloa to *ocletjr* 

f'^lD* Hoct non~dl««blAd people uould not 
v«nt to (urry «njr on« vho 1« phyal- 
e«ll^ dU«bled» 

~12* Olc«bled p«r«oo« la « reSultr «ehool 
elturooa muld hinder the proSre** 
of itdit-dlCAbled pftr«OA«» 

-16*^ Th« drlvlqjt te*t j^lven to « di»bled 
pftrMn thoal^bc sore «ever« th«n the 
oo« liven to the iion^di»bled per«oti. 

10* Dl««blid per«Oo« lo « voe«tional l«b^ 
oratory^ C«hop, aavIqi l«b, fr»ahou«ft, 
~ fo^* l*ti> «te») c^n «ebf«v« tb« 
. Iklll l«v«l «■ « iiOQ<-dU«bl«d pertoo*^ 

25*^ DUftbled ehlldrtti should eoapeti vitb 
phy«le«Iljr nCktul ebildrtn. 

2h* HoAt dl««bled p«r«oaft e«0 t«ke e«re Of 
Che««4lve«» 
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Table 4 

Changes in Attitudes of Alabama V0A9 Teachers^ Toward disabled Persons After an Inaervice Education workshop^ 1979 



PRETEST 



POST TEST 



items" oh the atdp 



ii 1 1 1 

1 2 3 4 S 



2 



1! 

4 S 



Chan9« 



1* Disabled people are often unfriendly*^ 

l24 Disabled persons should be placed in the aatne 
1 school clAssroom non-disabled^persona. 

I ^ 

h« Disabled people shPuld not have to compete 
with physically normal persons for jobs*^ 

[4* Disabled people are rngre emotional than 
' ' other people* 

[5* Host disabled persons are more self-conscious 
than other people. 

\$* Disabled persons should only be placed in 
I classrooms with other disabled persona*^ 

1, He should expect just «s Aueh froia Isabled 
as f'on non-diSabled persons » 

Disabled workers csnnot be as successful 
as other workers^. 



Disabled people usually do not make much 
of A contribution to society. 



Host non-disabled people would not want to 
marry any on« who is physically disabled*^ 

Severely disabled persons are usually untidy. 



|l2* Disabled persons in a regular school clasa- 
room would hinder the progress of non- 
disabled persons. 

\i2* Disabled people show twch enthusiasm as 
other people* 

|l4. Disabled persons are usually more sensitive 
than other people. 

|15« Host disabled people feel that they are as 
good as other 'people. 

[1$. The driving test given to a disabled person 
should be more severe than the one given 
to the non-disabled person^ 

17. Disabled people sre usually sociable* 
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5 10 14 1 3.37 

2 18 4 4 2 2.53 

4 15 2 9 ^ 2.53 

5 1 24 3.63 

2 21 5 1 1 2.27 

1 7 8 13 1 3.20 

8 19 111 1*93 

7 20 2 1 2*00 
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2 4 24 3*53 
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1 3 1 24 1 3.70 



3 18 5 3 1 ' 2.37 4 22 3 1 2.03 

3 5 20 2 3*70 1 2 5 22 3*60 
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*17 
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.06^ 

*40« 

*10 

.23 
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*33« 
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-^*14 
*43« 

*03 
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i Ttblt 4/ continued 
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|l8« Diatbl«d p«opl9 OsOally are hot as con-l 

tciftntioua aa physically normal paopla. . 

|l9. Severely disabled peraone probably worry more 
about their health than thoae vho have 
minor diaabilitiea*^ 

|tO, Diaabled t^^raona in a vocational laboratory . 
(ahopt aewing lab* gr^enhooae^ fooda lab* 
etc.) ctn achieve the aajne akill as a non- 
diaabled peraon. 

|Zlt Koat disabled peraona ere diesatiefied with 
themselvea. ^ 

1^2* There tre more (nlafita antong disabled peraona 
thai) anK>n9 non-disabled pereons. 

p2* Koat diaabled persons do not get diacouraged 
etaily^ 

|Z4. Jtoat dlaabled persona resent physically 
nonnal people* 

|}5* Disabled children should Compete with 
phyaicslly normal children* 

|26« Moat diaabled persons can take care of 
theniaejvea. 

■ . *■ 

p7. It vould be best if disabled peraons would 
live and work with non-^disabled porsOna* 

|2B* Hoat severely diaabled people ^are Juat as 
ambitious ae physically normal persons* 

|29. Disabled people are just as self-confident 
as other people* . ^ 

|)0* Host diaabled persona want ntore affection 
and prtise than other people* ^ 

|31, Special provisions/ such as individual 

attention^ apeci^Uzed equl|^ent^» and 
removable barriera* should be provided 
for/ disabled persona in tho public schoolo* 

|32* ^Syalcally disabled persons are often leas 
intelligent than non-diaabled peraons4 

|33« Hoat disabled people ore different'from 

non-'disabled people^ ^-^ 

[34* Disable4^ persons don^t want any jnore syfnpathy 
than other people* '"'''^ 

|3^, The ^vay disabled people' act ia. irritating 
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3.57 
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2.37 
2*33 
3.07 
2*20 
2*97 
3*77 
3*13 
3.73 
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3*80 ^ \ 5 3 22 1 
1*83* 5 22 2 1 



3*60 
2*77 

4,30 

1.90 

2*Q7 

3.63 
1*97 



-.10 
.47* 

*07 

.13 
-*07 
-.13 
-.07 
■**10 

*34t 
-.04 \ 

*23 

.10 
-.13. 

.27* 
*07 
*47* 
-*17 



.K-30 



i 98>51 



Pitema Rtarked with a minus are neg^tively^ stf^ted^ 
rsignificent items (p*^,05) using a cori^elated t-testi 1-tailed test of significance* 
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19. Severely disabled persons probably worry more about their health 
than those who have minor disabilities. (*f.47) 

14. Disabled persons are usually more sensitive than other people. 
(•^•43) 

5. Host disabled persons are more self-conscious than other people, 
(•^•40) 

The least changes occurred In these four Items: 

15* Host disabled people feel that they are as good as other people. 
(•^•03) 

27* It would be best If disabled people would live and work with 
non^dlsabled person^. (*-.dA) ' 

4* Disabled people are more emotional than other people. (*f*06) 

8* Dlspbled^workers cannot be as successful as other workers. 
(•f.06) 

The sv«\. of all changes was 6.23^ with a mean change of .178. 

Table 5 portrays the pre-^ and post-test scores^ and the correlated 
T-test probabilities for ^he three areas of attitudes found on the ATDF 
Instrument. There was po slgnlllcant difference In pre^ and post-test 
scores (p * .181) In the area of attitudes toward personality character- 
istics of the disabled (19 ATDF Items). Significant differences were 
found^ however^ between, pre-* and post-^test scores In the areas of atti- 
tudes toward special treatment for the disabled (16 Items) (p ^ -019)^ 
and overall attitudes (35 Items) (p ^ .032). 
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Table 5 

Pre- and Post-Test Scores and t-Test Probabilities for Areas 
of the Attitude Toward Disabled Persons Instrument as Indicated 
by Alabama Vo-Ag Teachers, 1979 (N»30) 



Correlated 

Areas of the ' - - t^est 

ATDP Pre-Test Post-Test Probability 

Instrument Scores Scores (1-talled Test) 



Attitudes toffard: 

Personality 
-Characteristics 

of the Disabled 53,07 53,90 ,181 

(19 lt«ms^ (nS) 

Special Treatment 

of the Disabled 45,40 46,93 -019* 

(16 items) \^ 

Disabled in ^ 

the School 15,03 15,70 ,019* 

(5 items) 

All ATDP 

Items 98,47 100*83 *032* 

(35) 



^Significant at the ,05 level using the l^tall test of significance 

Comparison of Inservlce Education Methods 

for Effectiveness in Changing Teacher Attitudes 

Toward Disabled j?ersons 

\ Table 6 presents findings on the relative effectiveness of the three 
Inservlce education methods in changing the attitudes of the participants 
toward handicapped persons,' Group '*A'* (videotape method) realized signifl* 
cant change (p ^ < *05) in the area of attitudes toward personality 
characteristics of the disabled (19 items), and overall (all 35 items on 
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Table 6 V 

N, 



Comparison of Three Selected Inservlce Education Methods on Effectiveness In Changing 
Attitudes of Experienced Alabama Vo-Ag Teachers Toward the Physically Handicapped 



Areas of the 
AT0P (Instrument 




Group A 
(Videotape) 
N * 10 


Group B 
(Lecture) 
a - 10- 


* 1 

^\ Group C 
(Self-Ins truptlonal Guide) 
V N " 10 


Personality 
Characteristics 
(19 Items) 


Pre" 
Post- 
Probt 


52»50 
55 • 00 
•012* 


52,50 
52,90 
,359 


54,60 
53,80 
,281 


Special Treatment 
of the Disabled 
(16 items) 


Pre^ 
Post" 
Probt 


44»80 
46»30 


46,10 
48,70 
,059 


45,30 
45,80 
,32o 


Treatment of 
Disabled In 

(3 Items 

from the above 

"Special Treatment 

Area) 


Pre^ 
Post- 
Probt 


15,00 
15,50 
,213 


15,10 
16,30 
,029* 


15,00 
15,30 
,2oO 




Pre- 


97,30 


98, 20 


99,90 


All Items 


Post" 


101,30 


101,60 


99,60 




Probt 


,008* 


,124 


,442 


*Slgnlflcant factor 


at < »05 


level 
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the ATDP instruments), pTroup "B" (lecture method) had one significant 
area of change — ? the five items involved in attitudes toward the disabled 
in the school. 

Group C (self^instructional methoa) had no significant changes in any 
area^ nor overall* It should be noted» however»that this group had no 
handicapped family members^ and were younger^ less experienced and^ess 
educated than members of the other two groups* 
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Chapter 111 
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

Summary of Major Findings and Conclusions 

Hypothesis 1« Vocational agribusiness teachers In Alabama will exhibit a 
neutral attitude toward disabled (physically handicapped) 
persons as measured by a 3«0 mean score on tne ATDP 
Instrument* 



Major Findings: Vc-Ag teachers participating In the experiment were not 
neutral; they agreed moderately with pre-test questions on -the-ATDP In- 
strument which were positive toward the handlcapt)ed/dl8abled; they some** 
what disagreed with negative Items* The group had a mean of 3*45 overall, 
on a five point scale I ^ strongly disagree, to 5 > strongly agree, when 
negative questions were restated and the corresponding responses were re-^ 
coded to the positive* 

Conclusion: H 1 must be rejected: and the alternative, U , must be 
o J J 'a 

accepted* Alabama Vo-Ag teachers exhibit a moderately positive attitude 
toward physically handicapped/disabled persons* 

Hypothesis 2< There will be no change in the level of Vo"Ag teachers' 

attitudes toward disabled persons after a specific Inservlce 
education program, as measured by pre** and post^tests using 
the ATDP Instrument* 

Major Findings^ There were changes In teacher responses to the ATDP after 

the Inservlce treatments* Four Items changed from *4 to *5l; the sum of 

all changes was &*23, or a mean change of «178 per Item* Eight Items were 
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significantly changed from pre- to post-test scores at the *05 confidence 
level* Furthermore^ significant differences occurred in items related to 
special treatment (iS.items)^ disabled in the school (3 items) and 
overall attitude toward disabled persons (35* items) (p ° <^ *03)* 

Conclusion: H 2 must be rejected and the alternative hypothesis accepted* 
Some change in level of Vo"Ag teachers* attitudes will occur after a speci^' 
fic^ inservice education program* 

Hypothesis 3* There are no signlf icantN^if ferences between the three 

inservice education methods (A* videotaped presentation^ 
B* lecture^ and C* self-instructional guide) in causing 
modification of the Vo-Ag teachers' attitudes toward the 
disabled^ as measured by the ATOP instrument* 

Major Findings: Group A had significant change in the area of attitudes 
toward personality characteristics of the disabled (19 items) and overall 
(all 33 items) on the ATDP instrument; group B had one area of significance— 
the attitudes toward disabled in the school; group C had no significant 
areas* 



Conclusion; 3 must be rejected and the alternative hypothesis accepted: 
There are differences in the three inservice methods for changing attitudes 
of Vo^Ag teachers toward disabled persons* Seeing actual disabled people 
and hearing them discuss their handicaps (on video tape) was most effective^ 
a lecture with group discussion was next In effectiveness (and especially 
effective in changing attitudes toward disabled in the school) a^d a self* ^ 
instructional program (reading) was least effective* 
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Recf^mmendations 
It is recommended^ based on this study^ that: 

i* Vo-Ag teachers In Alabama be given Inservlce education on working 

with physically handicapped students* 
2* Further study be made of Vo-Ag teachers* attitudes toward. the 

handicapped^ especially as Is related to Involvement In the 

schools* ^ « 

3* Other Instruments be secured and utilized to supple^tent/verlfy 

findings using the ATDF scale* 
4* Both audlo^^isuals and professional staff members be utilized 

for Inservlce workshops on teaching the physically handlcaj^ped* 
5* Additional asslstance.be given to teachers In recognizing and 

understanding personality characteristics of disabled persons* 
6* Exemplary programs be Initiated to develop Imp^ved methods for 

preparing teachers to work with the physically handicapped* 
7* Studies be conducted In other vocational areas to compare^ with 
- findings regarding Vo**Ag teachers* 
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THE HANDICAPPED" 



I 



Dr, Jareeket' My name is Walter Jarecke. I' ant a professor in Sehabllltation 



r 



Services Education at Auburn University* Our discussion today 

\ 

will concern Itself with probletas physically handicapped people 
have functioning In our society; Whe main concerns of the 
f educational system should be to Inlsure full development of 
1 disabled persons regardless of the problems with which they are 



fuil 



/ 



\faced#-to provide fulll employment* and to^help with the adjust" 
l^ents which they vxylx. make and which must|l>e made by the 

general public* Tlhe purpose of this session Is to provide 

\ / ^ \ ^ 

orientation to vocational education teachers regarding work- 



/ 



Ina with physically handicapped persons»\ The people Involved 
In this discussion aret Gw^n Chandler* who\has 1>een a para- 
plegic for five years*. Gwen Is an undergraduate student at 



Auburn University In the Rehabilitation Seryl^es Program with 
emphasis In Vocational Evaluation* Robert S^din has Cerebral 



a Doct 



i^rate at Auburn 



Palsy* Egbert Is completlhgihls work for 
University in Eehabllltatlon C^ounsellng* And Manny Susso* on 
the end* who has completed hls^^aster*s degree in Rehabilitation 
Counseling* and^ Is a rehabilitation counselor for t^r* blind In 
the northern/ counties In Alabama* ]^anny himself - is legally 
blind* For |the next few minutes we^ would like to share with 
you the special concerns^ each of these people have with their 
particular disability* how they have adjusted to It and how they 
have learijed to function within their special limitations* If 
we may* let*s start ,wl.th Gwen* since she is the lady on the 
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panel and a former Miss Wheelchair Alabama* I might add that 
she was one of the finalists In the Miss Wheelchair American 
Pageant* 

Gwen> would you line to think .through what tjrpes of . 
problems people have with your type of disability and what 
thejr encounter in their daily living? 



Ms* Chandl^ert 



OHay> I found out pretty quicfc that thera are a lot of 
health problems that can affect you once you've become a para- 
plegic* For one things you are subject to kidney disease^ so 
you have to drink d lot of water and take, pills and be very 
careful because you don't stand up and do much movement and your 
kldnejrs can have problems* Pressure sores are another pro-* 
blem because you sit so often and you wouldn't know if you've 
been sitting too long so it could become ulcers or pressure^ 

Sores and really become a health hazardi There is also, danger 

■> 

from blood clots because you don't move around much* Over- 
weight has always been a problem for me the last few years 
and that can be bad for heart disease besides the fact that 
you have to lift yourself around getting in and out of cars^ 



etc* But 



, fol/ 



me the biggest/problem has been \bja fact that 

/ 

1 



it takes longer to do everything* I've had to ge^t over the 
fact> you Knqw> get over wanting to be in a h^rry\bout things^ 
I have to take my time* " ; 



Dr* Jarecket 



Is there an}rthins in partic^ular which can be done toimake 
it easier for you to function in^^your daily living? 



Ms,^ Chandleri I gix^ss it\B been said a million tiroes but Just make every- 

thing architecturally accessible^ like ramps^ elevators^ level . 
surfaces to enter buildings^ things like that« and especially 
accessible restrooms* I can humble myself enodfgh to ask some- 
body to pull xoe^up steps or get me a cup to get a drink of water. 
^t^t^I draw the line at asking somebody '^to carry m& through a 
' door.Jthat*s too narrow into the restroom. I would just stay' at 
home before doing that! So it would moke life a lot easier if 
things like that were accessible. 

/ ' . 

Dr. Jarecket As you see it, what limitations are there to your voca^^ 

tional goal&%that are dictated by your special disability? 

Ms, Chandler! It seems to roe since my mind*s o.k. and arms and hands 

'I 

are o*k. that I wouldn't have much problem in mpst any careet. 
Of course^ things like sports or a career in the arm>s wouli]n*t 
be available to me. But as far as evaluation^ nothing should 
limit me. People may have to reach things or carry things 
for m but I can repay that fajror in many ways. There are a 
lot more things I can dx> than can't dol 

Dr. Jareckei, ^ ^ Are there ^ziy special problems in classroom or practicums? 

Ms. Chandleri Desk type chairs are^a"^ problem^ I usually write in ray lap. 

I prefer tables where I can pull up under them in my wheel 
cKair and sit next to people in chairs. '*0n field trips, I've 
only been to cme place that was inaccessible. Labs are a 
problem? most taliles are built high, with stools for the 
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students to sit on — these arn very unhandy* 

Dr* Jarecket Are there any considerations teachers can iftt ^? 

Ms» Chandler! Y I'd like them to treat me like any other student; and 
not^be gatshy or overly soli6itous». Maybe the'flrst day of . class 
ask if the^re are any considerations thoy can do to help me move 
arouridt "If there Is, let me know later"* But after that, just 
let me be one of the students* The obvious thing Is with stairs* 
I'd rather they move classes to the first floor than be 
carried up stairs* People might feel that Is making the class 
accessible but it is dangerous fcr all concerned and bad for* 
one's prlder 

Dr* Jarecket Ar^y adjustments to everyday living you've had to make? 

Ms* Chandlert I*ve had to adjust to being stared at and being a center 

of attention instead^ of just one in the ci;owd* But I've learned 
to smile back and that breaks the ice. Also itieakes longer to 
dre.-s and get in and out of cars so I*ve had to allow more time 
to make it* to an appointment* I*m still working on being 
shorter than everyone* I'vi had a hard time asking for help 
from others* . * 

Dr* Jarecket * Any special personal problems? 

Ms* Chandlert , Yes, before^I chased my children end now I can't. This 
caused some personal adjustment proble/ns — the)V as^eenagers^ 
are having to get used to having a disabled mother* 

U ■ ' 



Dr* Jarecket Well» having worked with you the past few years^ it looks 

to me like you '*^tb u^ljasting very well* 

Ms, Chandlers I^m working at It, 

Dr* Jarecket This Is Robert RodLn, He has cerebral palsy* He Ls working 

toward a doctorate in rehabilitation, Robert^ what problems 
io dally living do you have? 

Mr, Rodint ^I*m a little different from Gwen» I was born with my 

disability so It i& hard to see my problems as physical pro- 
blems* I really don*t have any problems with what I can do* 
I do everything I need to* I*ve been doing these all my life* 
I have ways and means* I live alone and do. all the things I 
need (work In house^ etc*)* My biggest concern is other 
people's attitude toward me because of my appearance to others" 

they think I am. totally disabled^ So my biggest problem is 

* . * 

communicating with peopXe^abcut what I can do because of my 

/ 

speech impediment*-- and dealing with their attitude toward me* 

Dr* Jarecket Is th€ ;e anything that people can do to ^elp? 

/ 

Mrc Rodint 0*K* basically I go along with what Gwen says* Accessibility* 

^ I*m iQore i]^>bi-ie-becauBe I have use of my legs» I can get 

i - ^ ■ 

crutches and walk short distances^ climb stairs (lt*s a has8le» 
though) but I can do It* 

Dr* Jarecket What Ls the limitation on vocational roles as dictated by 

i 

^ your disability? ' 
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Mr» Rodin( Not too many* I intend to stay at the university level* 

I have done some teaching at Auburn and have been a graduate 
assistant fpr l^o jrears* Conimimication is a problem* '^But 
dealing with the students* communicating to a class is a 
I perceptual problem rather than an actual problem* People 

think that because I have a speech impediment they will not 
be able to understand me. but In fact they can understand me 

i 

because they will listen closer^ pay closer attention and 
thus are more liable to understand me than a person ^they are 
* relaxed jtfith and are not paying attention to* 

Dr* Jarecket Are there any special problems with classes/practicums? 

Mr* Rodini Not really, I spent 12i,years in public schools"! •ve 

had problems with writing, which required oral exams or 
having someone .write for me* I*ve been fortunate in that 
these were always available* 

Dr* Jarecket Are there any special considerations teachers can make? - 

Mr* Rodint "^oDimunication is a problem so teachers must be creative 

and seek alternate ways to communicate with the student* 'This 
is the biggest thi^g* ' Communication is the essence of the 
teaching" learning situation'^'^you- are sending a message and the 
student receives the message and communicates feedback* If 
we take the stereo-type (one way to do it) out of our minds, 
there are always ways to communicate if we look for ways* We 
can deal with anyone* 
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Dr, Jarecket Are there any special cx>ncem8 in adjustment with your 

disability? ' 

■ ^ 

Mr* Rodlnt Yes^ the psychological adjustment* I can work out any 

^ problem with a piece of equipment or technique but the attitudes 

oan't be hanilled so easily* I am responsible for creating an 
environment X can be successful inr~inaybe!.not creating but . 
facilitating /changes in attitudes* 

Dr* Jare'tket . Have you.made any specific adjustments that have helped 
you out? - 

Mr, Rodlnt Yes^ b&ing responsible; there was a time when I sat back 

and said "here I am^ help me-'-make the world right for me to get 
along with^ so I would wait for someone to come along rather 
than do the things that needed to be, done to create my own 
environment* This didn't occur* tintll. I w^s "about 30, 

I}r* Jftrecket Well Robert^ good luc^ on your dissertation and X hope 

you gat that jOb you*re looking at next week*. 

This Is Manny Russo'^'he has completed his rehabilitation 
certificate three years ago and now Is a rehabilitation 
counselor in northern Alabama* What are some of the personal 
problems you have with your disability? 

h 

Mr* Russot The biggest problem for the blind Is transportation— 

to be able to mov^y^ound on one*s own* Also clothing — hoW 
to know what goes with what* You have to tag Items* Also 
cooking Is a problem — you have to learn to bake and use 
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Dr* Jarecket 
t!R* fiussot 



Dr, Jarecket 
Mr* Bussos 



Dr* Jarecket 
Htc Bussot 



other means to cook up food* These are a few of the problems^ 
with transportatlom the main we'* 



It there anything in particular that can be done to make 
it easier for you to get alone with 7°"^ disability? 

Yes, one thing that is being done is the removal of 
architectural barriers* Jbst removing sharp corners so that 
when you bump into them it doesn't hurt so bad* Of course^ 
public txansportatlon systems are a Hey to people with visual 
problems™ these do wonders* 

. I^t limitations are there in your vocational goals? 

A person with vision problems must consider if jobs call 
for desk work« reading^ or travel* Federal regulations call 
for furnishing a driver for a sight -impaired person if he Is 
otherwise qualified* I*m fortunate In that aspect because I 
have someone available in my job to drive me around when needed* 

Are there any special problems you*ve encountered in 
your education? 

Vision problems — especially with the use of yellow chalk 
on a green chalkboard* If the teachctr will talk along with 



writing^ it will.help^ as well as using white chalK on a 
black chalkboard* Also tests**-*there are typewriters with 
primary (^**) type which make it easier to read* Also having a 
reader availfible to help a person who cannot read for themselves 
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I had no problems in my school program because X was. in a 
rehabilitation center where all these things were provided* 



Dr* Jareckei Are there any thihgs that a teacher should know about 

\ 

" Mr* Russot Yes^Teachers should know about the nature of visual 

problems* Many visual problems are progressive in nature 
(get, worse)* This causes depressioii^ so teachers must be 
aware of this and be ready to give some understandings 

Dr* Jarecket Are there any special concerns about_your adjustment to 

your disability? 

Mr* Russot YeSf you*ve got to. make the best of the situation* The 
public attitude is changing and. that*s what we need* As 
far as my social life^ I*m single so I*ve had to ask the 
girls to come and pick me up* It hurts one*s pride but l*ve 
never had anyone turn me down' to come pick me up* - A big 
problem is that I am almost totally blind at night so a date 
/ ' ^ would have to help me get around* ^ ^ 

Dr* Jareckei It looks like you have made a tremendous adjustment to your 

job. in working with the blind and have overcome any problems 
you've had* 

Hr* Russoi Uell^ I have been sighted so I feeX 1 have something to 

offer the people I work with* . ' 
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Dr* Jareckei 



Iftat of your future goals? Have you considered going on 
for- a doctorate? 



Mr* Russoi To continue work with handicapped people, develop programs, 

work with people and eventually to get my doctorate one day 
if I can see it will help me reach my goal* 

Dr» Jareckei During the past few minutes, we have tried to present 

the problems persons with several different disabilities have 
in their everyday lives, in tlielr educational programs, in 
vocational situations and on ttie job» Several things can be 
deduced that will help teachers,^ employers and the general 
public in their contacts witli handi^capped people so that 
they can make a really significant contribution to society* 



APPENDIX B 
Study Guide 



Guidesheet to "Working With the Disadvantaged" 
Who are the people in the narrative? Why are they there? 



What are the major problems in daily living of pfeople with: 
a. loss of use of the legs (paraplegics)? 



b. cerebral palsy? 



c. loss of sight? 

What are special problems schoal's present to the handicaps 1 
cT. paraplegia 

b. cerebral" palsy 

c. bliridness 
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4, What limitations in vocational choice do people with these handicaps have? 



5» What considerations should teachers make to assist students having these 
/ handicaps? 



6» What should be the main concerns of public educational systems in working 
with physically handicapped persons? 
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APPENDIX C 
ATDP Scale 
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ATTirVDE TOn'ARD DISABLED PEOPLE 
iATDP) SCALE 



Mark each stafement in the left margin according to how much.yotl 
agrte or disagree with it Please mark every one. Write +1» +2^ +3; oi\ 
— —2, —3; depending on how you fe^I in eaeh ease. ^ 

+3: I ogree very much — <: 1 dltayrcQ n liflle 
+2; I cigree prefly much -^2; 1 dltoQr«t pretty much 
+ 1: I ogree o lUHe —3: 1 ditagree very much 

form A 

1/ Ditobled people are oflen unfriendly. 

'2 Ditobled people thould not hove lo compete for ]obt with phyttcolly normol 
pertontr 

3 {Ditobled people ore more emotionol thon olher people. 

4 MotI ditobled pertont ore more telfvCont clout Ihon olher people. 

*S We thould expect jutt ot much from ditobled at from non^ditobled pertont. 
, 6 Ditobled work«rt connut be ot tuccettful ot,other workert. 

7 Ditobled people utuoNy do not moke much of o contribution to tociely. 

8 Mott n on 'ditobled people would not wont lo morry pnyone who it 
phytfcolTy ditobled^ 

*9 Ditobled people thow ot much enlhutiotm ot olher people. _ , 

10 Ditobled pertont ore utuolly more tentilive thon other people. 

11 Severely ditobled pertont ore utuolly unlidy^ ^ 
*13 Mott drtbbfed people feel ihot they ore ot good ot olher people. \ 

13 The drivJfiy te^t jjiven to o ditobled perton thould be more tevere Ihon lhe\ 

one ytven to the non* ditobled.' ^ 
*14 Dftobled people ore utuolly tociable. 

15 Ditobled pertont utuolly ore nol conKientiout at phytlcolly normol 
pertbnt. 

16 Severely ditobled pertorfi probobly worry more obout Iheit heolth thon 
thote who hove minor dltabflfli«t. 

^17 Mott ditobled pertont ore not dittolittJed with themtelvet. 
tfl There ore more mJtfiti amony ditobled pertont Ihon among non^ditobled 
pertont. 

Mott ditobled peribnt do notyetditcOuroged eotilys 
30 Mott dfiobled pertont reient phytfcolly normal people. 
^31 - Dlfobled children thould compete with phytlcolly normol children. 
^33 Mott ditobled pertont con toke core otlhemtelvet. 

*33 It would be bett if dttobled pertont would Itve ond work with tion- 
dltobled pertont. 

^34 MoJt teverely ditobled people ore jult ot ombltiout ot phytlcolly normol 
pertont. ^ 
*35 Ditobled people ore {utt ot tetf*confident ot other people. 
36 Mott ditobled pertont wont 7n ore offection orid proise thon other people. 
27 Phy^kolly ditobled pertont ore often tett intelligent thon non*dltobled onet. 
38 Mott ditobled people ore different frOm non*ditobled people. 
*39 Ditobled pertont don*t wont ony more tympolhy thon other people. 
30 The way ditobled people oct it trr^toling. 



*Alrf4»4Ar ^llh tUmt m*A*d on atUtlA Tf^Kdlt* * *aMf4bH m1\\W^*t *tt**mtrit ^Uh ****** 
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FEELINGS TOWARD DISABLED PERSONS 
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This will be used in a staff study; all data will be combined, therefore^ 
your response will remain confidential. Also^.the measure will have nothing 
to do with your final grade in this course. 



Directions: 



Definition: 



Please circle the number in the right hand column which 
represents your feelings toward disabled persons. Use 
the following scale: 

% Strongly Disagree 

2, Disagree 

3, Undecided 
4/ Agree 

5, Strongly Agree 

Disabled persons are individuals in the noninstitutionalized 
population who are limited in the kind or amount of work or ' 
housework they can do because of a chronic health condition 
or impr.irment lasting six months or longer. 




/ 



1* Disabled people are often.iunfriendly. 

Disabled persons should be placed -in the same school 
classrofini as non-disabled persons. 

Disabled people should not have to compete with 
Dhysically normal persons for jobs. 

Disabled people are more emotional than other people, 

^ / * 

Most disabled persons are more self-conscious than 
other people, x 

6. Disabled persons should only be placed in classrooms 

with other disabled persons, 

7. We should expect just as much from disabled as from 

non-disabled persons, 

8. Disabled workers cannot be, as successful as other 
workers, 

9. Disabled people usually. do not make much of a con- 

] tribution to society, ^ 

10. yMost non^d^sabled people would not want to marry any 
/ -oije who ISr-j^hysically disabled, 

11* Severely disabled persons are usually untidy, 

12* Disabled persons gn.a regular school classroom would - 
fvirjder the progress of ijon-disabled persons, 

13. Diysabled people show as much enthusiasm a: other 
y '^people, 

14. Disable^] persons are usually more ^sensitive than 
other people, 

" / ■ ■ \ 54 
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15. Most disabled people ffeel that they are as good as 

"other people- j ■ . 

16, The driving test giVem to a disabled person should 

be more seve^ than the one given to the non- 
'lisabled persdn, 

17^ Disabled people are usually sociable. 

18, DisabTed people usually are not as conscientious 

as physically normal persons. 

19, Severely disabled persons probably wonry more about 

their health than tihose who htve minor disabilities. 

20, OispMtid persons in a vocational laboratory (shop, 

s: ing lab, greenhomse, foods lab, ejtc.) can achieve 
the sanie skill leva") as^a non-disa'^led person. 

21, Most disabled persons are dissatisfied with them- 

selves. V ' ' ' 

22, There are nrore misfits among disabled persons than 

among non-disabled persons, 

23, .Host disabled persons do not get discouraged easily, 

24, Host disabled persons resent physically normal people, 

25, Disabled children 'shouTd compete with physically . 

normal children, • 

26, Host disabled persons can take care of ^emselves, 

27, it^ould be best if disabled persons vifpuld live and 

work with non-disabled, persons. , ' 

28, Most severely disabled people are just as ambitious 
^ ' as physically normal, persons, : - 

29, Disabled^pflople are just as self-confident as other ^ 
' pec;'!e. • "V f 

30, Host disabled persons want^morv* - v on and praise 

than other people. . - 

31, Special provisions, such as 'indfvja»'v,; attention, 

specialized equipment, arid removable barriers^ 
should be provtded for disabled persons in the 
. public schools. ^ 

32 Phvsically disabled persons are ofter less intelli- 

gent than nop-disabled persons, 

33 ' Host disabled people are different frpm non-disabled 
• .people; 

34/ Disabled persons don't wantany more sympathy than 
otfifer people. 

35. The. way disabled people act is irritating, cj^^ 
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Personal Data Sheet 

A, Social Security Number , 

vB, Age: 

C» How many people are in your iranediate family?^ 
What is your approximate gross income? 



E. Do you have any physically handicapped persons in your family? 

Yes 

No 



'If you answered yes^ please indicate the number: 



F» Have you had any courses which prepared you to work with physically 
handicapped students? 

Yes ' " ' 



No 



G, Have i'ou hacl any educational experience in working with phi'Sicallj' 
' handicapped students? 

Yes 



No 



H. Major 



I, Highest Degree Held 



Thank you for your cooperation! - 
This study should- help us improve 
education for the handicapped! 

The Research Staff in VED 



